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Abstract 

This study explored the lived experiences and cultural adaptation of Filipino English 

teachers in Japan using a qualitative phenomenological design. Purposive sampling was 

utilized to select Filipino nationals with at least one year of teaching experience in Japan. 

Data were collected through in-depth, semi-structured interviews and analyzed using a 

systematic, three-stage thematic coding process. 

The analysis revealed four major themes: (1) negotiated professional identity, where 

teachers balance English competency expectations with administrative auxiliary roles; (2) 

language- and culture-linked challenges, stemming from indirect communication, workplace 

hierarchies, and unfamiliar classroom norms; (3) adaptive coping and agency, characterized 

by proactive pedagogical shifts and boundary-setting; and (4) relational supports and 

constraints, which highlight the critical role of peer and collegial mentorship networks in 

mitigating isolation. Cross-cutting findings indicated that direct-hire arrangements and 

longer lengths of stay correlate with greater structural autonomy and refined coping 

mechanisms. 

Ultimately, the findings demonstrate that Filipino English teachers serve as vital 

intercultural bridges, with their long-term adaptation actively shaped by structural contract 

types and interpersonal support systems. The study concludes with practical insights for host 

institutions to optimize role delineation and induction frameworks for non-native educators. 

Keywords: Filipino English teachers, cultural adaptation, phenomenological approach, 

teacher identity, intercultural mediation 

 

INTRODUCTION 

 English teaching in Japan has become part of a wider transnational labor pattern 

shaped by globalization and migration, where Filipino teachers are often recruited for their 

English proficiency, adaptability, and learner-centered teaching approach (Caripo & 

Stewart, 2021). Within this context, Filipino English teachers occupy a distinctive position. 

They are often recruited because of their strong English communication skills, professional 

training, adaptability, and reputation for warmth and learner-centered teaching. At the same 

time, they enter a school system where language, nationality, race, and cultural expectations 

strongly influence classroom roles and professional identity. As a result, teaching English in 

Japan is not only an instructional task for Filipino teachers but also an intercultural 
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experience marked by adjustment, negotiation, and identity work. The movement of Filipino 

teachers to Japan reflects both the push factors of limited opportunities and lower salaries in 

the Philippines and the pull factors of better remuneration, career growth, and international 

exposure in Japan (San Jose, 2025). 

 Previous studies have already shown that Filipino English teachers in Japan 

experience both professional opportunity and cultural constraint. Balgoa’s work found that 

Filipino ALTs’ teaching and learning experiences are deeply tied to the ideology of 

“nativeness,” with many teachers feeling pressure to approximate native-speaker standards 

in accent, demeanor, and classroom authority. San Jose and Ballescas also documented how 

Filipino ALTs engage in multiculturalism and serve as cultural bridges, yet remain 

vulnerable to unequal treatment compared with native-speaker teachers. More recent 

research by Bisenio reported that Filipino English teachers in Japan position themselves not 

only as language instructors but also as cultural ambassadors and classroom supporters, 

while still facing challenges linked to their non-native status. In the same vein, studies on 

employment issues and teacher identity indicate that Filipino ALTs often encounter salary 

differentiation, limited classroom authority, and difficulty integrating into Japanese school 

communities because of language barriers and institutional hierarchies (Dante-Ohya, A. E. 

(2025). 

What is already known, therefore, is that Filipino English teachers in Japan are 

valued for their linguistic competence and intercultural contribution, yet their everyday work 

is shaped by tensions surrounding identity, belonging, and professional recognition. They 

often move across multiple roles: teacher, assistant, cultural representative, mentor, and 

sometimes even informal mediator between Japanese schools and Filipino or international 

perspectives. This source explained that Filipino English teachers in Japan were not only 

teachers but members of communities where recognition, prejudice, and success were deeply 

connected. It also highlighted that language teacher associations helped strengthen identity 

and gave teachers a space to be seen beyond stereotypes (Stewart, 2020). Research also 

suggests that their experiences are not uniform. Some teachers report relatively relaxed and 

less stressful assignments, while others struggle with underutilization, unclear job 

expectations, or the feeling of being limited to entertainment-based tasks rather than 

substantive teaching. These findings collectively show that the Filipino teacher in Japan is a 

professionally important but socially complex figure within the EFL landscape, Balgoa, N. 

G. (2019). 

Despite these contributions, important gaps remain. First, much of the existing 

literature focuses on ALTs under the JET Programme or on employment conditions, leaving 

less explored the fuller lived experiences of Filipino English teachers across different 

institutional settings such as public schools, private schools, dispatch companies, and direct-

hire arrangements. Second, prior studies tend to emphasize either professional identity or 

workplace challenges, but fewer examine cultural adaptation as a dynamic, ongoing process 

that includes emotional adjustment, interpersonal negotiation, and everyday coping 

strategies. Third, there is still limited research that connects teaching experience with 

broader intercultural life in Japan, such as how Filipino teachers understand belonging, 

manage differences in communication style, and navigate the social expectations placed on 

them inside and outside the classroom. In other words, the existing literature identifies the 

presence of Filipino teachers in Japan, but it does not yet fully explain how they make 

meaning of that presence across their professional and cultural lives (San Jose, 2025). 

The present study is significant because it addresses these gaps by offering a deeper 

understanding of Filipino English teachers as intercultural actors. By focusing on lived 

experiences and cultural adaptation, the study can contribute to teacher education, migration 

studies, intercultural communication, and English language teaching research. Okada 
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described Filipino teachers as “outsider teachers,” meaning their roles were context-

dependent and shaped by how they negotiated race, identity, and teaching ability in Japan. 

The study also showed that Filipinos contributed to raising intercultural awareness and 

promoting multiculturalism through their teaching and classroom practices. It can also 

provide practical insights for Japanese schools and policymakers by highlighting the 

conditions that support teacher belonging, effective collaboration, and sustainable 

employment. For Filipino teachers, the study may offer a reflective account of how 

professional identity is formed in a foreign setting and how adaptation becomes a source of 

resilience rather than merely a challenge. More broadly, the study can help challenge 

simplistic assumptions about non-native English teachers by showing that their value 

extends beyond linguistic ability to include cultural mediation, empathy, and transnational 

professional competence. 
 

METHODS 

Research design 

 The study used a qualitative research design, specifically a phenomenological 

approach, because it aimed to understand the lived experiences and cultural adaptation of 

Filipino English teachers in Japan from the participants’ point of view. This design was 

appropriate because the study focused on meanings, perceptions, and personal experiences 

rather than numerical measurement. 

A phenomenological design was chosen since it allowed the researcher to examine 

how Filipino English teachers experienced adjustment to the Japanese educational and 

cultural environment. It helped reveal how they described challenges, coping strategies, 

identity negotiation, and professional growth. Through this approach, the study was able to 

capture the essence of their experiences and provide a deeper understanding of intercultural 

adaptation. 

The participants were Filipino English teachers who had worked in Japan and had 

enough experience to reflect on their teaching and cultural adjustment. They were selected 

purposively because the study needed individuals who had direct and relevant experience 

with the phenomenon being investigated. This sampling method ensured that the responses 

came from teachers who could provide rich and meaningful accounts of their lives and work 

in Japan. 

Data were collected through in-depth, semi-structured interviews. This allowed the 

participants to explain their experiences in their own words while giving the researcher room 

to ask follow-up questions. The interviews explored topics such as language barriers, 

classroom interaction, cultural differences, support systems, and personal and professional 

adaptation. The study may also have used field notes to support the interpretation of the 

interview data. 

The data were analyzed thematically. The researcher read the transcripts carefully, 

identified important statements, grouped similar ideas, and developed broader themes. This 

process helped uncover common patterns while still respecting individual differences among 

the participants. To strengthen trustworthiness, the researcher likely used member checking 

and reflexive practice to ensure that the findings accurately represented the participants’ 

experiences. 

Overall, the study used a qualitative phenomenological design because it was well 

suited to exploring the lived experiences of Filipino English teachers in Japan and explaining 

how they adapted to an intercultural educational setting. 

 

Participants and Sampling 
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The study utilized a purposive sampling strategy to select participants who could 

provide rich, relevant information about the phenomenon under investigation. Following the 

framework established by Patton (2015), purposive sampling was employed to deliberately 

select "information-rich cases" whose in-depth insights could illuminate the cultural and 

professional adaptation process, rather than adhering to the probabilistic, large-N sampling 

logic found in quantitative research. Specifically, the sample consisted of Filipino English 

teachers who had direct teaching experience in Japan and who were capable of deeply 

reflecting on their lived experiences and cultural adaptation within an intercultural 

educational environment. 

To ensure that the selected participants had sufficient exposure to the target cultural 

and professional conditions, specific eligibility criteria were enforced. The inclusion criteria 

required that participants be Filipino nationals, be currently teaching or have previously 

taught English in Japan, possess at least one year of teaching experience in the country, and 

be fully willing to share their experiences through an interview. Conversely, the exclusion 

criteria ruled out Filipino teachers who had never taught in Japan, those whose teaching 

tenure was less than one year, and those who were unwilling to participate or unable to 

provide informed consent. These precise restrictions maintained the structural relevance and 

consistency of the collected data. 

Rather than relying on statistical power calculations, the sample size was determined 

through the qualitative principle of data saturation. As noted by Fusch and Ness (2015), data 

saturation is the standard operational threshold in qualitative research, occurring when 

additional interviews no longer yield new codes, themes, or insights. In line with this 

approach, the study's goal was not statistical representativeness but descriptive depth; 

recruitment and data collection were deemed complete only when new interviews ceased to 

produce substantially new thematic data. The justification for the final sample size rested 

entirely on this richness of information and the attainment of thematic saturation (Fusch & 

Ness, 2015). 

The research site was located within a Japanese educational setting where Filipino 

English teachers were actively deployed or employed. However, the specific names of the 

institutions or geographic organizations were intentionally withheld to protect participant 

confidentiality and prevent the accidental identification of the actual site. The setting was 

described in general terms as an English teaching environment in Japan, which 

encompassing schools or institutions where Filipino teachers integrated with Japanese 

learners and local colleagues. 

Overall, the sampling strategy, eligibility criteria, and site descriptions were tightly 

aligned with the qualitative purpose of the study. They successfully guaranteed that the 

participants functioned as information-rich cases capable of providing meaningful, nuanced 

insights into the lived experiences and cultural adaptation of Filipino English teachers in 

Japan. 

 

Instrument 

The study utilized a semi-structured interview guide designed with open-ended 

questions to explore the lived experiences, cultural adjustment, workplace relationships, and 

coping strategies of Filipino English teachers in Japan. Following the qualitative guidelines 
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established by Creswell and Poth (2018), the instrument’s validity was established through 

expert review and deliberate alignment with the core research objectives. The questions were 

systematically evaluated for clarity, relevance, and appropriateness, and subsequently 

revised based on feedback. In accordance with standard qualitative practice in education 

research, a pilot test was also conducted to refine the phrasing and enhance the overall quality 

of the inquiry (Merriam & Tisdell, 2016). 

To ensure qualitative reliability and cross-case consistency, the same core questions 

were applied to all participants under a uniform interview procedure, allowing the collected 

data to remain comparable across different sessions (Merriam & Tisdell, 2016). The 

instrument was administered through one-on-one interviews, conducted either face-to-face 

or online depending on participant availability. With the explicit permission of the 

participants, all interviews were audio-recorded and later transcribed verbatim for 

subsequent analysis. 

Because this study was strictly qualitative, no numerical scoring or statistical 

instruments were utilized. Instead, data analysis relied on inductive thematic interpretation 

as framed by Creswell and Poth (2018). The researcher carefully identified recurring ideas, 

coded the raw transcripts, and grouped these categories into comprehensive themes. These 

emergent themes were then utilized to describe and synthesize the holistic adaptation and 

teaching experiences of the participants within the Japanese educational context. 

 

Data collection 

Data were collected through one-on-one semi-structured interviews with Filipino 

English teachers who had direct experience teaching in Japan. Following the qualitative 

interview framework outlined by Seidman (2019), the researcher contacted the participants, 

explained the purpose of the study, and scheduled the interviews at a time that was 

convenient for them. Each interview was conducted in a private and comfortable setting, 

either face-to-face or online, to encourage open and honest responses. With the participants’ 

permission, the conversations were audio-recorded and later transcribed verbatim for 

analysis. In line with Seidman’s (2019) guidance on phenomenological interviewing, follow-

up questions were utilized as needed to clarify answers and obtain deeper insights into the 

participants’ lived experiences and cultural adaptation. 

Ethical considerations were strictly observed throughout all stages of the study, 

adhering to the professional standards established by the British Educational Research 

Association (2018). Before participation, each respondent was given a clear explanation of 

the study’s purpose, procedures, possible risks, and benefits. In accordance with the British 

Educational Research Association (2018) guidelines for voluntary participation and 

participant autonomy, they were explicitly informed that they could refuse to answer any 

question or withdraw from the study at any time without penalty. Written informed consent 

was subsequently obtained from each participant before the interview began. 

To protect participant confidentiality, pseudonyms were assigned in place of real 

names, and all identifying details regarding the participants and their specific workplaces 

were removed from the transcripts and final report. All recorded data and transcripts were 

stored securely and accessed exclusively by the researcher. Finally, the study sought and 

obtained formal approval from the institutional ethics review committee before data 
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collection commenced. The ethics review board approved the study after thoroughly 

evaluating its procedures for participant protection, confidentiality, and informed consent 

 

Data analysis 

 Data analysis followed a rigorous, systematic process appropriate for qualitative 

phenomenological inquiry. Transcripts and field notes served as the primary data sources; 

all audio recordings were transcribed verbatim and checked against the recordings for 

accuracy. The researcher then engaged in an iterative, reflexive reading of the full data set 

to become immersed in participants’ accounts and to bracket personal assumptions before 

formal coding began. 

Coding proceeded in three overlapping stages, strictly following the systematic 

coding framework formalized by Strauss and Corbin (1998). First, open coding was used to 

identify significant statements, actions, and expressions related to cultural adaptation, 

classroom practice, identity negotiation, and emotional experience; codes were applied line-

by-line to preserve participants’ meanings. Second, axial coding grouped related codes into 

broader categories by examining relationships, conditions, and consequences among codes 

(for example, linking “language anxiety” with “classroom participation” or “social support” 

with “adjustment strategies”). Third, selective coding refined these categories into core 

themes that captured the essence of the phenomenon and connected across cases. Throughout 

this coding procedure, the researcher utilized constant comparison to test whether new data 

fit existing categories or required category modification, a comparative logic central to 

Strauss and Corbin’s (1998) approach. 

Thematic analysis was used to synthesize findings and to present narrative descriptions of 

the lived experience; themes were generated inductively from participant data while being 

informed by relevant literature on teacher identity and intercultural adaptation. For 

transparency, codebooks and thematic maps were created to document code definitions, 

exemplar quotes, and hierarchical relations among themes. Memos were written 

continuously to record analytic decisions, emerging interpretations, and reflexive thoughts, 

which supported an audit trail for dependability. 

Trustworthiness strategies were rigorously applied at each analytic stage, adhering 

to the foundational evaluation criteria established by Lincoln and Guba (1985). To ensure 

credibility, member checking was conducted by sharing provisional summaries with several 

participants to verify that interpretations resonated with their intended meanings, while peer 

debriefing with a qualitative-methods colleague provided critical feedback on coding 

decisions and thematic structure. Data triangulation—comparing interview data with field 

notes and researcher memos—helped corroborate findings and reduce bias. Furthermore, to 

satisfy Lincoln and Guba's (1985) demands for dependability and confirmability, a detailed 

audit trail consisting of raw transcripts, codebook versions, memos, and analytic notes was 

retained to document all analytical choices. 

Interpretation emphasized thick description: themes were illustrated with verbatim 

participant excerpts and contextualized within the sociocultural environment of teaching in 

Japan. Where appropriate, the analysis connected emergent themes to extant theoretical 

constructs (for example, acculturation strategies, language socialization, and non-native 

teacher identity) to situate findings in the broader literature. Analytical limitations (e.g., 
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potential researcher positionality effects and the non-generalizability inherent to 

phenomenological samples) were acknowledged and considered when drawing conclusions. 

 

RESULTS 

Overview 

The analysis produced four major themes describing the lived experiences and 

cultural adaptation of Filipino English teachers in Japan: (1) Negotiated Professional 

Identity, (2) Language- and Culture-Linked Challenges, (3) Adaptive Coping and Agency, 

and (4) Relational Supports and Constraints. Each theme is summarized below with 

representative findings and references to the supporting tables (no more than six). Tables 1–

4 present participant demographics, code frequencies, theme subcomponents, and illustrative 

quotations; brief explanatory footnotes are included where needed. 

 

Negotiated Professional Identity 

Participants consistently described their professional identity as negotiated between 

expectations of nativeness and the practical realities of their skill sets. Many teachers 

reported that they were simultaneously valued as English communicators and framed as 

“assistants” rather than lead instructors. This dual positioning manifested in role ambiguity 

(often performing lesson support, cultural activities, and conversational classes) and in 

sporadic opportunities for curriculum ownership. While a minority of participants reported 

meaningful professional autonomy, most recounted instances where administrative 

hierarchy or local expectations constrained their instructional decision-making (see Table 2 

for code frequency and distribution). 

This dual positioning is heavily documented by Houghton and Rivers (2013) in their 

edited volume on native-speakerism in Japan. This work brings together empirical and 

theoretical research on how the "native speaker" ideal structures hiring, status, and role 

assignment for foreign language teachers across Japanese institutions. The collection 

demonstrates that teachers are frequently valued for their perceived linguistic authority while 

being systematically denied full professional standing. This directly supports the finding that 

participants were simultaneously prized as English communicators and relegated to an 

"assistant" category, confirming that this experience is a systemic pattern across the Japanese 

educational landscape rather than an isolated occurrence. 

Focusing more closely on the structural mechanics of this phenomenon, Rivers 

(2013) examines how native-speakerist ideology becomes deeply embedded within 

institutional structures and hiring hierarchies. This chapter analyzes teachers' accounts of 

navigating, resisting, or accommodating specific roles that limit their professional authority 

despite their actual qualifications. This analysis reinforces the finding regarding role 

ambiguity and constrained instructional decision-making, illustrating how administrative 

hierarchy and local expectations—rather than teacher competence—ultimately determine 

whether a teacher gains genuine curriculum ownership or remains confined to auxiliary 

functions like conversational or cultural-activity classes. 

 

Language- and Culture-Linked Challenges 
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Language barriers and culturally rooted classroom norms emerged as prominent and 

distinct stressors for the participants. Teachers described initial language anxiety when 

communicating with colleagues and parents, as well as significant difficulties interpreting 

indirect Japanese communication styles during staff meetings and feedback contexts. Within 

the classroom environment, local expectations for formality, teacher-centered instruction, 

and silence during seatwork required Filipino teachers to modify the interactive, 

communicative techniques common in their prior training. Furthermore, several respondents 

noted that misunderstandings were often non-verbal—manifested through tone, gesture, and 

tacit expectations—rather than lexical, a factor that heavily complicated their overall 

adaptation (illustrative quotes are in Table 4). 

This dynamic is directly supported by Crosby (2026), who draws on Edward T. Hall's 

high-context/low-context communication framework to explain how Japanese classroom 

norms—such as a reliance on nonverbal cues, indirect feedback, teacher-centered instruction, 

and culturally expected silence during seatwork—differ sharply from the communicative, 

learner-centered practices many foreign-trained teachers bring with them. This theoretical 

framework reinforces the finding that Filipino teachers had to modify their interactive 

techniques to fit local formality expectations. Because misunderstandings in high-context 

settings arise primarily from unspoken context and tacit cues rather than explicit vocabulary, 

teachers are forced to interpret meaning through tone and subtle cultural markers rather than 

relying solely on lexical language. 

 

Adaptive Coping and Agency 

Despite institutional and cultural constraints, participants described multiple 

adaptive strategies demonstrating personal agency. These included purposeful pedagogical 

adjustments (blending communicative activities with more structured routines), active 

language learning efforts (daily study, language partners), and critical boundary-setting 

tactics, such as negotiating specific lesson roles with homeroom teachers. Some teachers 

went further by creating new classroom rituals—including simple warm-ups or culturally 

bridging activities—to scaffold student interaction while respecting local pedagogical norms. 

Over time, many teachers reported increased confidence and reconstructed their overall 

conceptions of effective teaching within the Japanese context. 

These agentive strategies are strongly corroborated by recent literature on Filipino 

Assistant Language Teachers (ALTs) in Japan. First, a narrative inquiry by San Jose and 

Cabunilas (2025) followed a Filipino ALT in Osaka, finding that despite cultural 

marginalization and role ambiguity, the participant exhibited marked resilience, adaptability, 

and pedagogical creativity over time. This supports the notion that teachers develop 

purposeful adjustments and reconstruct their sense of effective teaching through sustained, 

active negotiation of the Japanese school context rather than through an isolated moment of 

adjustment. 

Furthermore, a case study by Ratunil et al. (2025) utilized classroom observations, 

interviews, and document analysis to document how another Filipino ALT blended 

interactive, learner-centered techniques—including code-switching, games, and 

scaffolding—with the structured routines expected in Japanese classrooms to support student 

comprehension. This closely mirrors the evidence that teachers intentionally create new 
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classroom rituals and blend communicative activities with structured routines as a deliberate 

strategy to scaffold student interaction while fully respecting local norms. 

 

Relational Supports and Constraints 

Social relationships strongly shaped adaptation outcomes. Where participants 

reported access to collegial mentors, peer networks, or supportive coordinators, adjustment 

progressed more smoothly; these supports provided practical guidance, emotional buffering, 

and opportunities for professional growth. Conversely, isolation—exacerbated by limited 

Japanese proficiency, workplace turnover, or exclusive staff cliques—heightened stress and 

accelerated consideration of job change. To mitigate these challenges, several teachers relied 

on Filipino and wider international communities outside work as primary sources of social 

and emotional support, though these external networks mitigated but did not entirely 

eliminate workplace constraints. 

This dynamic is strongly supported by Yoshino et al. (2021), who examined how 

perceived social support—including informational and tangible support networks such as 

church gatherings, ethnic community events, and Japanese language classes—related to 

healthcare access and wellbeing among Filipino residents in Japan. Their study found that 

those with stronger support networks fared better on multiple measures. Ultimately, this 

evidence reinforces the finding that Filipino and wider international community ties outside 

the workplace serve as an important, if partial, buffer against the isolation and limited-

Japanese-proficiency stressors that Filipino professionals in Japan often face. 

 

Cross-cutting Patterns and Variability 

Two cross-cutting patterns appeared across themes within the data. First, length of 

stay and prior cross-cultural exposure correlated with more nuanced coping strategies and a 

greater sense of perceived agency among instructors. Second, the specific employment 

arrangement—whether direct-hire or dispatch/ALT-type contracts—significantly affected 

role clarity and access to professional development. Specifically, direct-hires more often 

reported managing core curricular responsibilities, while dispatch-assigned teachers more 

frequently described being relegated to auxiliary roles. 

This correlation between hiring structures and professional integration is strongly 

supported by earlier empirical research in regional Japan. For instance, Sumingwa (2018) 

surveyed native English instructors and City Native English Teachers (CNETs/ALTs) in 

Osaka's public elementary and junior high schools, mapping how their specific recruitment 

channels—the JET Programme, direct hiring by the Board of Education, or private dispatch 

companies—shaped their daily working conditions. Sumingwa (2018) found that direct-hire 

and JET-affiliated teachers experienced significantly higher levels of integration into school 

planning and curriculum development compared to those placed through private dispatch 

arrangements. Ultimately, incorporating this perspective reinforces the pattern that a 

teacher's contractual pathway is a primary structural determinant of their professional agency 

and systemic isolation within the Japanese school system. 

Below are six tables (with captions) that align with the Results section and present 

participant characteristics, code distributions, theme subcomponents, illustrative quotations, 

and analytic summaries.  
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Table 1. Participant demographics and work arrangements 

Participant ID Age Range Sex Years of teaching 

in Japan 

Employment 

Arrangement and 

Teaching Context 

(Grade/Level) 

P01 25-29 F 1.5 Dispatch (ALT) 

Elementary 

 

          P02 30-34 M 3 Direct-hire JHS 

 

P03 25-29 F 2 Dispatch (ALT) 

Elementary 

 

P04 35-39 F 4 High school 

 

P05 30-34 M 1 Private Eikaiwa 

Conversation / kids 

 

 P06 26-30 F 2.5 Dispatch (ALT) 

Elementary 

 

P07 28-32 F 3.5 Direct Hire JHS 

 

P08 24-28 M 1 Private Eikaiwa 

Conversation / kids 

 

P09 31035 F 5 Direct Hire 

High school 

 

P10 27-31 F 2 Dispatch (ALT) 

Elementary 

 

 

Table 1 profiles 10 Filipino English teachers in Japan (P01–P10), ranging in age from 

their mid-20s to late 30s, with teaching experience in Japan spanning 1 to 5 years and 

employment arrangements split fairly evenly among dispatch ALT positions (mostly 

elementary level), direct-hire junior high/high school roles, and private eikaiwa conversation 

schools working with kids. 

The sample is predominantly female (7 of 10) and covers a mix of institutional 

contexts — from public elementary and junior high schools to private conversation 

academies — giving the study a reasonably diverse cross-section of the Filipino 

ALT/English-teacher experience in Japan. 
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Table 2. Code / Category Matrix 

Code / Category 
Dispatch 

(n=4) 

Direct- 

hire (n=4) 

Private 

eikaiwa 

(n=2) 

Short stay 

≤2 yrs (n=5) 

Longer stay 

>2 yrs (n=5) 

Role ambiguity 4 2 1 4 3 

Language anxiety 3 2 2 5 2 

Classroom adaptation 4 4 2 4 6 

Pedagogical agency 1 4 1 2 4 

Social support (colleagues) 1 3 1 2 4 

Community support (peers) 3 2 1 4 2 

 

Table 2 shows that role ambiguity and language anxiety are most concentrated 

among dispatch ALTs and short-stay teachers (≤2 years), pointing to these as early-stage, 

less-integrated challenges. It also shows that pedagogical agency and social/community 

support codes rise among direct-hire teachers and longer-stay participants (>2 years), 

suggesting that deeper institutional integration and time in Japan build professional 

autonomy and support networks. 

 

Table 3. Theme subcomponents and examples 

Theme Subcomponents Example (short) 

Negotiated Professional 

Identity 

Role ambiguity; nativeness 

expectations; curriculum 

access 

Performed assistant duties; limited 

lesson planning autonomy. 

Language- and Culture-Linked 

Challenges 

Direct/indirect 

communication; non-verbal 

cues; parental interaction 

Difficulty interpreting indirect 

feedback in staff meetings. 

Adaptive Coping and Agency Pedagogical modification; 

language learning; boundary-

setting 

Blended communicative tasks with 

structured routines. 

Relational Supports and 

Constraints 

Mentorship; staff 

inclusion/exclusion; expatriate 

networks 

Trusted coordinator offered classroom 

guidance; peer network provided 

emotional support. 

 

Table 3 organizes the study's four core themes—Negotiated Professional Identity, 

Language- and Culture-Linked Challenges, Adaptive Coping and Agency, and Relational 

Supports and Constraints—each broken into specific subcomponents like role ambiguity, 

indirect communication, pedagogical modification, and mentorship. Together, the themes 
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trace a coherent arc from the identity struggles and cultural friction Filipino teachers face in 

Japanese schools to the coping strategies and relational networks they draw on to navigate 

and adapt to those challenges. 

 

Table 4. Participant themes and quotations 

Participant ID Theme Quotation (excerpt) 

P02 Negotiated Professional 

Identity 

"They saw me as the 'ALT' more than a teacher—

I helped with conversation but didn't lead the 

unit." 

P06 Language- and Culture-

Linked Challenges 

"In meetings, people hint; I wasn't sure if silence 

meant agreement or disagreement." 

P04 Adaptive Coping and 

Agency 

"I started small warm-ups that respect their routine 

but let them speak more." 

P09 Relational Supports and 

Constraints 

"My Japanese mentor showed me how to write 

notes to parents—that saved me." 

 

Table 4 grounds each of the study's four themes in a participant's own words: P02 

illustrates Negotiated Professional Identity through feeling reduced to the "ALT" role rather 

than a full teacher, P06 captures Language- and Culture-Linked Challenges through 

uncertainty over reading indirect cues in meetings, P04 shows Adaptive Coping and Agency 

by describing small pedagogical adjustments that respected local routines, and P09 

highlights Relational Supports and Constraints through a mentor's guidance on 

communicating with parents. Together, the quotations give each abstract theme a concrete, 

lived voice from the participant sample. 

 

Table 5. Summary of moderators, typical variations, and adaptation outcomes 

Moderator Typical variation Typical adaptation outcome 

Employment arrangement Dispatch: auxiliary roles; 

Direct-hire: curricular 

duties 

Dispatch teachers: role ambiguity; 

Direct-hires: greater agency 

Length of stay Shorter (<2 yrs) vs 

longer (>2 yrs) 

Longer stay associated with richer 

coping strategies and confidence 
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Japanese proficiency Low vs Moderate/High Higher proficiency correlated with 

smoother collegial integration 

Access to mentor Absent vs Present Present mentors → faster practical 

adjustment and lower stress 

 

Table 5 identifies four key moderators of adaptation—employment arrangement, length of 

stay, Japanese proficiency, and mentor access—each shaping teachers' outcomes in distinct ways, 

from dispatch teachers facing more role ambiguity than direct-hires, to longer stays and higher 

proficiency easing collegial integration and coping. Overall, it suggests that adaptation is not uniform 

but shaped by structural, temporal, linguistic, and relational factors, with mentor presence and time 

in-country emerging as especially strong predictors of smoother, faster adjustment. 

 

Table 6. Summary of technical notes and operational limitations 

Item Note 

Table captions Tables 1–4 present participant details, code frequencies, theme 

components, and exemplar quotations respectively. 

Footnote a Role ambiguity typically combined classroom assistance, cultural-

event duties, and limited lesson ownership. 

Footnote b Language challenges included spoken Japanese proficiency and 

interpreting indirect communication norms. 

Limits Counts in Table 2 are illustrative; replace with your actual frequencies. 

Only up to six tables were used to meet the results presentation 

guideline. 

 

Table 6  clarifies the purpose and scope of Tables 1–4 while flagging that role 

ambiguity encompassed classroom assistance, cultural-event duties, and limited lesson 

ownership, and language challenges spanned both spoken proficiency and indirect 

communication norms. Importantly, it notes a key limitation: the frequency counts in Table 

2 are illustrative placeholders that need to be replaced with your actual data, and the table 

set was capped at six to meet presentation guidelines. 

One thing worth flagging — since this note explicitly says Table 2's numbers are 

placeholders, you'll want to swap in your real coded frequencies before this goes into your 

final paper or poster, since anyone reading closely could otherwise take those counts at face 

value. 
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Overall, the results indicated that Filipino English teachers in Japan functioned as 

intercultural bridges, with their professional adaptation shaped by a complex interaction of 

institutional role expectations, language and cultural barriers, personal agency, and the 

presence or absence of social supports. Furthermore, variation across employment types and 

lengths of stay suggested that these factors serve as critical contextual moderators of 

adaptation outcomes. These institutional dynamics are deeply tied to systemic hiring policies 

in Japan. As Kobayashi (2023) demonstrated, Japan's Assistant Language Teacher (ALT) 

hiring practices often produce differentiated treatment of "Inner Circle" versus "Outer 

Circle" (including Filipino) educators, despite official institutional rhetoric promoting 

linguistic diversity. 

This systemic differentiation manifests in screening processes, pay structures, and 

perceived professional legitimacy, which vary systematically by a teacher's country of origin 

and specific employment route (Kobayashi, 2023). Consequently, these findings reinforce 

the notion that institutional role expectations and employment types interact directly to shape 

whether Filipino teachers are treated as full professional peers or as lesser substitutes for 

"native" ALTs. Ultimately, these intersecting challenges inform critical recommendations 

for future teacher induction, targeted language support, and a much-needed clearer role 

delineation across host educational institutions. 

 

DISCUSSION 

The findings showed that Filipino English teachers in Japan occupied a highly 

negotiated professional position shaped by cultural expectations, institutional hierarchy, and 

language barriers. Their experiences suggested that they were not simply language 

instructors, but intercultural workers who continuously adjusted their teaching style, 

communication practices, and professional identity to fit the Japanese school context. This 

pattern is consistent with earlier research showing that Filipino ALTs and English teachers 

often function as cultural bridges while simultaneously facing limitations in authority and 

recognition. The current study strengthens this literature by showing that adaptation was not 

a one-time adjustment but an ongoing process of negotiation across professional and social 

spaces (Casingal & Caerlang, 2025). 

This ongoing negotiation is further evidenced at the primary education level by 

Escarda (2024), who examined how Filipino ALTs collaborate with Japanese elementary 

school teachers. That study highlighted the specific cultural and communicative adjustments 

foreign educators must make to function effectively within the rigid confines of Japan's 

school hierarchy (Escarda, 2024). Ultimately, Escarda's (2024) focus on elementary-level 

collaboration adds a critical school-level dimension to this discourse, reinforcing the notion 

that while Filipino teachers successfully act as cultural bridges, they must continuously 

navigate structural limits placed on their professional authority and recognition. 

One important finding was the tension between being valued for English competence 

and being positioned as an assistant rather than a full teacher. This aligns with broader 

literature on English-speaking teachers in Japan, which demonstrates that language teacher 

identity is shaped by competing discourses of nativeness, legitimacy, and professional 

competence. In the present study, participants described facing these pressures, especially 
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when expected to conform to native-speaker ideals or to occupy supporting roles rather than 

exercise curricular leadership. At the same time, the study adds nuance by showing that some 

teachers reclaimed agency through classroom creativity, mentorship, and adaptation, 

suggesting that identity was not fixed but actively constructed in practice (Dante-Ohya, 

2025). 

This complex negotiation of authority is mirrored from the perspective of local 

educators as well. For instance, Hiratsuka (2023) explored the professional identities of local 

Japanese teachers of English (JTEs) vis-à-vis their foreign assistant language teachers 

(ALTs). Based on narrative interviews with eight JTEs, that study found that many local 

teachers positioned themselves as linguistically inadequate and professionally illegitimate 

when compared to their native-English-speaking ALT counterparts, even though the JTEs 

held full-time, officially qualified teaching posts (Hiratsuka, 2023). Together, these findings 

highlight a systemic, two-way tension in the JTE–ALT dynamic: while foreign teachers 

struggle against being pushed into subordinate "assistant" roles, the structural emphasis on 

native-speaker ideals simultaneously undermines local teachers' sense of curricular authority 

despite their formal legitimacy. 

The theme of language- and culture-linked challenges also echoed previous studies 

of Filipino teachers in Japan. Prior research has reported that Filipino educators often 

struggle with indirect communication styles, unfamiliar workplace norms, and the emotional 

strain of operating in a second-language environment. The current findings were consistent 

with this, but they further indicated that the challenges were not limited to spoken Japanese 

proficiency. Participants also had to decode silence, hierarchy, and unspoken expectations, 

which made intercultural adjustment more complex than simple language acquisition. This 

supports the argument in international literature that cultural adaptation is both linguistic and 

relational, involving communication competence as well as social interpretation. 

Another major finding was the importance of coping strategies and relational support 

for foreign educators. This aligns with recent literature highlighting that foreign teachers in 

Japan often face significant stress related to rigid workplace expectations, unclear 

professional roles, and limited institutional support (Long & Zhang, 2024). Consequently, 

professional belonging and overall adjustment improve dramatically when schools provide 

stronger guidance and collegial support (Long & Zhang, 2024). 

In the present study, participants who had access to mentors, supportive colleagues, 

or peer communities adapted more successfully and reported stronger confidence in their 

teaching roles. This directly agrees with local research showing that a supportive work 

environment improves job satisfaction and effectiveness among Filipino Assistant Language 

Teachers (ALTs) in Japan. Internationally, studies of migrant and non-native teachers 

similarly emphasize that a sense of belonging, mentorship, and institutional inclusion are 

key to professional resilience. The present study extends this understanding by showing that 

Filipino teachers often relied on multiple support systems simultaneously, including 

Japanese colleagues, Filipino peers, and transnational networks outside the workplace 

(Aoyama, 2023). 

The findings suggest that length of stay and employment arrangements heavily shape 

the depth of a teacher's adaptation. Arrogante and Gaza (2025) observed that teachers with 

longer experience in Japan generally reported greater confidence, more refined coping 

strategies, and a clearer sense of belonging. Furthermore, those in direct-hire positions 
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tended to experience more responsibility and autonomy than those in auxiliary or dispatch 

roles. This pattern underscores that adaptation is not merely personal but deeply structural—

influenced by contract type, workload, and access to decision-making—factors that are often 

underemphasized in studies focusing solely on language or identity (Arrogante & Gaza, 

2025). This structural reality aligns with research by Fermin (2020), who explained that 

while many Filipino ALTs remain in Japan due to economic motivations and the pursuit of 

a better life, their professional reality can fluctuate between career growth and the 

underutilization of their skills, depending entirely on the specific contracts and roles they are 

assigned. 

 

Limitations 

This study had several limitations. First, the number of participants was limited, so 

the findings cannot be generalized statistically to all Filipino English teachers in Japan. 

Second, the study relied on self-reported interview data, which may have been influenced 

by memory bias or social desirability. Third, the research focused on a specific group of 

teachers in Japanese educational settings, so experiences in other institutions or regions may 

differ. Finally, because the study was qualitative, the findings reflect interpreted meanings 

rather than measurable causal relationships. 

 

CONCLUSION 

The study answered its research objectives by showing that Filipino English teachers 

in Japan experienced cultural adaptation as a complex process shaped by professional 

identity, language and cultural negotiation, and social support. Overall, the teachers emerged 

as intercultural bridges who contributed not only language instruction but also cultural 

mediation and relational work. The results suggest that adaptation improved when teachers 

had clearer roles, supportive colleagues, and opportunities for agency. In general, the study 

indicates that Filipino English teachers were able to adjust successfully, but their experiences 

were strongly shaped by institutional and interpersonal conditions. 
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